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CHAPTER I 
INTRODUCTION 
Rationale.— Pre-service education for teachers is very important, 
but often falls short of its objective because of its abstractness. Nbt 
until a teacher is out in her own school does she realize the full 
significance and the scope of her many teaching problems. For this reason, 
a teacher needs to be a continuous learner in her profession. 
Inservice education programs for teachers are generally seen as an 
effective means for furthering professional competence among teachers. 
Supervision realizes that the gap between the theory of teaching and the 
practice of teaching must be bridged by guided experiences beyond 
apprentice teaching. A teacher may teach for one year in such a way that 
results in fifteen years of professional growth, or a teacher may teach 
for fifteen years in a way that results in only one year of professional 
growth. The difference in these two cases is one of quality of experience 
which can be influenced by the amount of guidance a teacher receives. 
Thus, one necessary and distinguishing characteristic of planned inservice 
education programs is that they seek to render the teacher increasingly 
efficient in a variety of professional understandings and skills. Teachers 
should continuously grow in their profession, making every effort to better 
understand the procedures most recently set up as guides for desirable 
elementary school practices. 
It is to this end that Jeanes supervising teachers in Georgia are 
taking the initiative in movements for the improvement of teaching and 
learning. The supervisor considers and facilitates the growth needs of 
1 
2 
teachers in relation to pupil needs. 
Up to this point, the writer has presented a point of view showing 
the value of sound teacher education programs. This theory gives rise 
to the problem of the study which may now be stated. 
Statement of Problem.— The problem involved in the study is to 
critically evaluate the current practices employed by Jeanes Supervising 
teachers in Georgia to promote inservice teacher growth in terms of the 
degree to which these practices meet generally accepted practices for 
sound inservice education programs. 
Definition of Terms.— In the interest of clarity, the following terms 
are used throughout the study in the manner described belowi 
1. Inservice education - a group of planned learning experiences 
designed to produce professional growth of teachers. 
2. Curriculum - all learning experiences undergone by the learners 
under the auspices of the school. 
3. Jeanes Supervising Teachers - members of the Negro race who work 
on a county wide basis in the employment of county school officials 
to help in the improvement of the programs of schools and commu¬ 
nities. The word "Jeanes," in the title, is so used because the 
financial stimulation for this program was first provided by 
Mrs. Anna T. Jeanes, a quaker lady of Philadelphia. 
Purposes of the Study.— 
1. To present in the survey of the literature practices determining 
sound inservice education programs. 
. To present inservice education practices as promoted by Jeanes 
Supervising teachers of Georgia. 
2 
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3. To compare the inservice education practices as promoted by the 
Jeanes Supervising teachers of Georgia with generally accepted 
practices proposed in the literature. 
4. To make recommendations concerning the means by which the inservice 
education programs of Negro teachers in Georgia may be improved. 
Method of the Study.— The purposes of the study have determined the 
methods used in carrying it forward. The methodological approach used in 
the present study is the Normative Survey with emphasis upon the ques¬ 
tionnaire technique. 
1. The first step was to examine the literature and present pertinent 
excerpts with regard to sound inservice education programs. 
2. The second step involved the investigation of the activities 
employed ty Jeanes supervising teachers in Georgia for the promo¬ 
tion of inservice teacher education. These activities were 
determined by the use of a questionnaire which was sent to the 
ninety-three Jeanes supervising teachers in Georgia. 
3. The third step was the evaluation of the Georgia Jeanes program 
for inservice education in terms of accepted practices established 
in the literature. 
4. The fourth step was the presentation of recommendations which would 
improve the present inservice education programs in Georgia which 
are carried out under the guidance of the Jeanes supervising teachers. 
Related Literature.— As a result of the survey of the literature, 
it seems to be the general opinion that teachers and administrators 
who are sensitive to their professional responsibilities must keep 
up with promising practices and procedures. Supervisors should 
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continue to study their own situations systematically so as to know how 
these practices may be useful to them. This necessity places a heavy 
strain upon both the classroom teacher and the administrators. It requires 
that they take a dynamic view of the educational enterprise for which they 
have responsibility, and that they cultivate a willingness to accept 
change. Inservice programs may be viewed as a means by which these 
requirements may be met. 
The importance of sound inservice education programs is discussed by 
1 
Torgeson in the following manners 
4s efforts are made to strengthen teaching as a profession, 
it becomes increasingly clear that the dynamic character of educa¬ 
tion must be recognized. Every profession makes advances, and its 
members must keep up with modern trends. In teaching, however, as 
perhaps in no other profession, there is so little that is really 
new, and so much of the old that is constantly and progressively 
evolving, it behooves good teachers to continue studying while on 
the job. 
Our changing times demand a re-thinking and often re-educating of 
school personnel as to the functions of schools in our society and a 
modification of school patterns to make them more effective in meeting 
needs of pupils. 
In the Educational Leadership, 
2 
Stoddard discusses the necessity for 
sound inservice education programs as follows: 
It is now widely recognized that teacher education cannot 
end with graduation from an institution of higher learning. 
Much remains to be learned on the job, for teaching is too 
complicated a process to be mastered in four or five or even more 
1 
T. L. Torgeson, "The Improvement of Teachers In Service," Educational 
Leadership. XI (November, 1953), 341. 
2 
A. J. Stoddard, "Growth of Teachers in Service," Educational Leader¬ 
ship. XI (November, 1953)» 341. 
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years of preparation in advance. Furthermore, a teacher must be 
a student of human development in our society all his teaching 
life in order to keep abreast of a continuous stream of new 
developments. 
Only through continuous study, experimentation and evaluation by 
teachers in service can there be assurance that the educational program 
keeps pace with the latest and best developments, and effectively meets 
the needs of pupils. 
Inexperienced teachers cannot be expected to master the art of teaching 
during pre-service training. Years are essential to complete mastery. 
1 
This phase of the teacher education program is discussed by Shibles 
in the School Executives 
Teachers learn to teach by teaching. They achieve success 
in their study of children by a diagnosis of their needs and 
an understanding of their problems. The competent teacher seeks, 
through inservice training, to enlarge her academic background 
and to improve her knowledge of the profession. Every teacher 
must have experience, continuous study and adequate time for 
professional growth. 
Supervision aims not only at the growth of pupils, but of teachers as 
well. It is concerned with everything that directly relates to the 
further development of every member of the faculty, and student body, 
toward physical and social competence. 
2 
Spears defines supervision in the following ways: 
1. Supervision is the process of bringing about improve¬ 
ment in instruction by working with people who are 
working with pupils. Supervision is a process of stimu¬ 
lating growth and a means of helping teachers to help 
themselves. The supervisory program is one of instruc¬ 
tional improvement. 
^Mark R. Shibles, "Experience, A Factor in Success," The School 
Executive. Vol. 69, No. 9 (May, 1950), 66. 
2 
Harold Spears, Improving the Supervision of Instruction (New York, 
1953), p. 16. 
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2. The purpose of supervision is to facilitate learning 
by pupils. Adequate supervision, therefore, is con¬ 
cerned with making adequate provision for all of the 
conditions which are essential to effective learning 
through effective teaching. 
3. The term, supervision, is used to describe those acti¬ 
vities rihich are primarily and directly concerned with 
studying and improving the conditions which surround 
the learning and growth of pupils. 
In the department of Elementary School Principals, the National 
Education Association has defined supervision as follows: 
Professional leadership of, and cooperation with teachers 
through individual and group conferences, through stimulation to 
further professional study, and through cooperative development 
of some program of inservice education. 1' 
2 
In discussing supervision and its functions, Wiles says: 
The basic function of supervision is to improve the learning 
situation for children. Most teachers have greater potential 
than they use. The supervisory function in the school is to help 
teachers release their potential. To improve instruction, super¬ 
vision must provide leadership that develops a unified school 
program and enriches the environment for all teachersj the type 
of emotional atmosphere in which all are accepted and feel that 
they belong, and opportunities to think and work together 
effectively. 
So it is generally conceded that in the effort to cultivate optimum 
pupil growth, teachers, in service must also grow. The fact that success¬ 
ful learning, not only of children, but of teachers as well, is directly 
proportional to the active cooperation of all learners has its implications 
for teacher’s meetings, bulletins, professional study, classroom obser¬ 
vation, and other well known devices used in supervision. 
1 
National Education Association, Department of Elementary School 
Principals, Today and Tomorrow. Twenty-Seventh Yearbook. (Washington, 
2 
Kimball Wiles, Supervision for Better Schools (New York, 1950), p. 15. 
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Throughout the remainder of the chapter, the focus will be upon 
techniques, devices and means in which supervisors and teachers work 
together toward the achievement of sound inservice education programs. 
After each method has been discussed, that section will be summarized in 
a list of principles drawn from the discussion. 
Teachers Meetings - The literature on supervision praises teacher’s 
meetings as a means of improving the quality of a staff and the school 
program. They are described as opportunities for cooperative thinking; 
for staff planning; for presentation of stimulating talks by resource 
people; for getting to know the total school and for inter-change of ideas, 
all of which result in growth for staff members. 
1 
Chamberlain and Kindred discuss faculty meetings in the following 
manners 
Group purposes form the basis for cooperative planning, 
and problems are studied that have vital meaning for teachers. 
Through teacher's meetings, teachers learn to live together, 
acquire techniques of group thinking, grow in professional 
competence and find greater pleasure and satisfaction in their 
work. 
The most important concern of teacher's meetings is to integrate the 
faculty by a common concept of the special function of a particular school 
in achieving a result for which all are responsible; second to stimulate 
every teacher to accept this responsibility and steadily grow in effective¬ 
ness; and third to agree upon methods of educational procedure that promise 
best results. 
2 
Parliment, in the twenty first yearbook, with regard to teacher's 
1 
Leo M. Chamberlain and Leslie W. Kindred, The Teacher and School 
Organization (New York, 1949), p. 526. 
2 
C. W. Parliment, " A General Supervisory Plan," The National Elementary 
School Principal. XXI (July, 1942), 150-51. 
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meetings says: 
One important objective of the inservice education program 
should be to remove some of the unpleasant stigma from teacher’s 
meetings. It should be sought to create an atmosphere that is 
congenial, one that is conducive to learning about something. 
The topic for discussion at faculty meetings should be selected 
by the teachers. 
In the discussion of teacher’s meetings and the advantages to teachers, 
1 
Parliment further states: 
Teacher’s meetings become the clearing house for instruc¬ 
tional procedures. Instructional developments are germinated 
and evaluations of effort are reported here. Committees that 
work on the miscellaneous projects undertaken, present their 
progress reports before the entire group for discussion. These 
meetings should be democratically planned, the date and time 
being decided upon by the teachers. However, it would not be 
wise for the supervisor to take a back seat neither to monopolize 
the speaker’s stand. The supervisor’s influence is felt, but the 
meetings represent maximum participation. 
No definite date or time can be set up as the correct procedure for 
meetings. Neither would it be wise to state a certain number of times, 
and no more, which a faculty group ought to get together. 
2 
In helping supervisors decide when to have meetings, Spears, has made 
the following statement: 
The supervisor should meet with the faculty certainly at 
least once a month. This regular meeting could very well have 
a definite time and date, however if there is a need, other 
additional meetings should be called, rather than wait for the 
reqular meeting date, especially if pressing matters are at hand. 
It may be concluded then, that when teacher’s meetings are democrati¬ 
cally planned and carried out, that are directed toward the achievement of 
valuable and well established purposes, they will prove to be exhilarating, 
1 
C. W. Parliment, OJD. cit.. pp. 150-51. 
2 
Harold Spears, o£. cit.. p. 201. 
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emotional experiences for all. Professional goals may be reached in 
various ways, one of which is engagement in democratically planned and 
executed teacher’s meetings. 
1. Meetings, planned and executed by teachers, make for greater parti¬ 
cipation. 
1.1. Teachers may plan meetings around a problem common to the 
group 
1.2. Teachers select participants to appear on the agenda 
2. The use of resource people and materials serve to create high 
interest among teachers. 
2.1. Specialist in a particular area help to solve teacher’s 
problems 
2.2. The offerings made by resource people are met with high 
interest when teachers select the personalities 
2.3. Fellow teachers, especially skilled in certain areas, may 
make appearances at teacher’s meetings 
3. The entire faculty will appreciate receiving reports brought from 
smaller group meetings. 
3.1. Faculty bodies are often separated into several interest 
groups 
3.2. These interest groups study problems common to themselves 
3.3. Interest groups meet again as a combined faculty group 
3.4. These groups reports make it possible for entire faculty to 
benefit from every phase of the program 
4. Teacher’s meetings, utilizing democratic procedures, provide oppor¬ 
tunities for cooperative thinking, planning and executing. 
10 
4*1* Teacher planned meetings are met with high interest 
4.2. When teachers carry out their meetings, participation is 
willingly offered 
4.3. Cooperative thinking of teachers will result in a cross 
section of opinions, problems and solutions 
Demonstrations - Teachers’ votes, as recorded up to present time, indi¬ 
cate demonstrations as being extremely valuable. Demonstration teaching 
should not be constructed as a device by which a teacher is to be shown 
that she is wrong, but as a means of showing teachers other, and possibly 
more effective ways of teaching. 
1 
Melchoir describes in the following manner, qualifications or charac¬ 
teristics which demonstrations should exhibit! 
The supervisor, by his professional and social qualifica¬ 
tions so sets the stage that a teacher asks for this service. 
Demonstrations are not always conducted by the supervisor, but 
by fellow teachers and resource people as well. The demonstra¬ 
tion should be planned and followed by conferences. Persons 
involved should realize that the demonstration does not 
necessarily show the best way, but perhaps a better way for a 
particular situation. 
In a demonstration lesson, modem methods of teaching may be seen in 
operation, and in the discussion which follows, educational principles 
applicable to other subjects and situations may be considered. 
2 
Melchoir further discusses demonstration teaching as follows! 
Demonstration and observation must be purposeful. It is 
planned and followed by a conference. Each person involved 
should know the purpose, and should know that this way or that 
way of achieving the result is not necessarily the best way. 
1 
William T. Melchoir, Instructional Supervision (Boston, 1950), p. 331. 
2 
Ibid., p. 332. 
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The attitudes of the teachers involved play a major role in 
the success of the demonstration. 
All teachers can profit from and enjoy well planned and well executed 
demonstration lessons. Supervisors would do well to develop this technique 
more extensively. 
1 
Jacobson, Reavis and Logsdon discuss demonstrations and their advan¬ 
tages to teachers in service as follows: 
Demonstrations should be particularly valuable for beginning 
teachers, for mature teachers who are interested in new methods 
of teaching but who are not sure how to proceed, for teachers 
who are in a rut, or for teachers who are out of touch with 
modern methods of teaching. 
2 
Barr, Burton and Brueckner also praise demonstration teaching as a 
profitable means of fostering inservice education: 
One very useful supervisory technique is the demonstration. 
They are particularly helpful in establishing opportunities for 
persons to see for themselves how different departures in practices 
work or do not work. 
Certainly then, supervisors who are concerned with the development of 
more effective teaching in her schools cannot neglect demonstration teach¬ 
ing as an important technique. 
Demonstration teaching enables interested teachers to see varied ways 
of attacking problems. 
1. Democratic procedures play a great part in the success of demon¬ 
strations. 
1.1. Teachers are encouraged to select persons to give demonstrations. 
1 
A. S. Barr, William H. Burton and Leo J. Brueckner, Supervision 
(New York and London, 1947), p. 471. 
2 
Paul B. Jacobson, William C. Reavis and James D. Logsdon, Duties of 
School Principals (New York, 1950), p. 52. 
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1.2. Teachers are allowed to suggest the area for the demonstration. 
1.3. Teachers are able to take part in the discussions following 
demonstrations. 
2. Demonstrations may be presented by any competent person 
2.1. the supervisor 
2.2. fellow teachers 
2.3. teachers in other counties 
2.4. consultants from nearby colleges 
3. Available personnel should be carefully screened in order to present 
the person most well prepared for certain areas. 
3.1. Teachers who have shown evidences of superior teaching 
3.2. Specialist in a particular area 
4. In receiving demonstrations, teachers should realize that the parti¬ 
cular method shown is not necessarily the right procedure, but 
perhaps a better one. 
4.1. Environmental and personality factors enter into any good 
teaching procedure 
4.2. No one method can be set up as tried and true method of teach¬ 
ing 
4.3. Teaching principles may remain the same but procedures for 
carrying out principles differ 
4.4. Situations will determine the best method to use in reaching 
desired goals 
5. Well executed demonstrations satisfy some definite purpose. 
5.1. Particular purposes should accompany any demonstration 
5.2. The close of the demonstration should witness some specific 
13 
procedure used to carry these purposes forward 
Classroom Visitation - Basically, the improvement of education is 
effected through improved instruction, and the promotion of the latter is 
the principle aim of the supervisor. The supervisor concerned with the 
improvemènt of instruction must enter the classroom and observe the 
instruction which is being given and the learning which is taking place. 
This device, which will be discussed as used by supervisors to promote 
inservice education of teachers, is, classroom visitation. 
The point of view with regard to classroom visits is discussed by 
1 
Briggs and Justman in the following manner: 
It is the principle responsibility of the supervisor to 
know what each teacher is doing and how effective their efforts 
are. The most reliable means of obtaining this information is 
through first hand information. 
The supervisory visit to the classroom is an activity involving per¬ 
sonal relationships. It should be governed by a spirit of cooperation for 
effective learning by every pupil and should be welcomed by all involved. 
From classroom visits, definite information should be recorded to form the 
primary basis for assisting the teacher to develop in her work. There, 
a usable record, made while in class is advised for the supervisor. 
Teachers do not object to this type of recording in the classroom when they 
are given an opportunity to discuss classroom performance, and are given 
constructive help on points observed. 
2 
Wiles discusses supervisory visits as follows: 
1 
Thomas H. Briggs and Joseph Justman, Improving Instruction Through 
Supervision (New York, 1952), p. 281. 
2 
Kimball Wiles, op. pit., p. 259. 
H 
Classroom visits are helpful to the supervisor in making 
recommendations for inservice activities. They enable her to 
know which teachers are experiencing the same difficulties, and 
to provide a basis for suggesting the organization of study groups 
within the staff. Classroom observations should not be used until 
rapport has been established between the supervisor and the teacher, 
until the supervisor knows the teacher and feels secure with him. 
Supervisory time should be made available for discussion with the 
teacher, of the learning that has occurred. 
A desirable supervisory technique to follow in making a supervisory 
1 
visit, according to Sutherland and Burlingham, as recorded in the Yearbook 
of The Department of Rural Education is* 
Never make a classroom visit unless you have something 
worthwhile to give the teacher. Unless visits are planned in 
advance and unless the supervisor has a definite objective in 
making the visit, there is grave danger of there being a good 
deal of wasted time and effort for both supervisor and teacher. 
Post classroom visitation conferences may be brief and confined to one 
session or carried on through several sessions during which time the 
teacher and supervisor will compare reactions to the class activity at the 
time the class was visited. The conference might be held soon after the 
period of the visit. The visit ought be looked upon by both the supervisor 
and the teacher visited as a means by which the supervisor may increase her 
capacity to do her job, not as a means of checking or rating. 
It would be wise for supervisors, in their efforts to promote inservice 
education programs for teachers, to make periodic classroom visits. 
1. The classroom visits made by supervisors, should be governed by 
democratic practices. 
1.1. Enter the room quietly 
1 
National Education Association, Department of Rural Education, Indivi¬ 
dual Instruction and Supervision. Twenty First Yearbook (Washington, 
D. C., 1947), p. 122. 
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1.2. Teachers and pupils are allowed to continue work undisturbed 
1.3. Supervisor's facial expressions should remain calm and 
unchanged throughout the lesson 
1.4. Notes are made in an inconspicious manner 
2. Conferences held after the observation serve to exemplify many mis¬ 
understandings . 
2.1. Problems are discussed 
2.2. Possible solutions are suggested 
2.3. General suggestions are made for improvement of particular 
setting 
2.4» Questions are asked to clear up any misunderstandings 
3. Teachers accept criticisms more willingly when notes made by super¬ 
visors during observation are made available. 
3.1. Teacher may be given a carbon copy of notes taken 
3.2. Teachers ought have the opportunity to explain why certain 
procedures were used during lesson in preference to possibly 
more accepted methods. 
4. Some complimentary gesture made on the part of the supervisor, 
directed toward the teacher or the work done, often sets the stage 
for effective planning and executing. 
4.1. Cheerful and sincere greeting often implies to the teacher 
that the supervisor is genuinely interested in her welfare. 
4.2. Some positive criticism of the teacher or of her work is often 
possible even in the classroom of the poorest teacher. 
5. When supervisory visits meet some particular purpose, the feeling is 
often conveyed to the teacher that she is not merely being spied 
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upon. 
5.1. Definite plans made from previous observations will help in 
making the visit worthwhile. 
5.2. Definite progress should be realized at the close of each 
visit. 
5.3. During this time, plans for means to solve teacher's problems 
may be made 
a. demonstrations 
c. experimentation 
b. inter-school or inter-class visitations 
5.4. Plans for future supervisory visits may be made here. 
Extension Courses. Summer School, and Leaves - The importance attached 
to the further training and education of teachers is reflected in the common 
provision in teacher's salary schedules for increment to be awarded only 
after completion of specified additional hours of professional courses. 
With regard to teacher leaves for additional study on college campuses, 
1 
Hagman says: 
Some teachers do not require financial inducement to continue 
professional education. Further education for teachers may be 
secured in many ways; through summer school, extension courses 
and Saturday classes. Teachers are stimulated in such types of 
classes by the sharing of various experiences of other students 
and the discussion of procedures in light of his own situation. 
Provision of opportunity for teachers to make sabbaticals is a large con¬ 
cern in supervision. 
2 
Hagman shows the necessity for such practices as follows: 
1 
Harlan L. Hagman, The Administration of American Public School (New 
York, 1951), p. 193. 
2 
Ibid., p. 197. 
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In too few school systems is there provision for sabiti- 
cals for the purpose of study or for travel. At the most, good 
ground work is all that can be done in pre-service training. 
The more extensive growth and development of a fine teacher must 
go on continuously over the entire period of his actual profes¬ 
sional experience. The growth can be created and carried on 
through the efforts of strong supervision. 
Professional education of teachers will continue to advance. These 
changes bring forth new values, functions and purposes in education. 
Therefore, supervisors should encourage teachers whenever possible to take 
opportunities to go back to school* 
Teachers desiring to progress with the educational program should be 
encouraged and given opportunities to do further study through leaves of 
absence. 
1. Attendance at summer school offers ambitious teachers a means of 
progressing professionally while in service. 
2. Conscientious supervisors provide opportunities, when possible for 
teachers to do further study through extension courses offered by 
nearby colleges. 
2.1. Inviting colleges to participate 
2.2. Encouraging boards of education to join in efforts 
3. Teachers interested in enrolling in colleges for further training 
should be encouraged 
4. The jobs of teachers who take advantage of leaves should be pro¬ 
tected 
4.1. Substitute teachers may be employed 
4.2. Classes may be combined 
School-Community Relations - The elementary school is the key insti¬ 
tution between the people and the public school system. It is important 
18 
then that the relationship between the two is commendable. 
1 
In the 1947 Yearbook on Supervision it is stated that: 
It is the responsibility of those interested in teacher 
education, and of those engaged in the administration of 
education to help teachers develop into the kind of staff which 
understands community problems. It is necessary for teachers to 
get out in the community. This requires time which should be 
provided. 
It has often been found that in the area of human relations teachers 
2 
have been found to be weak. In the 1947 Yearbook it is further stated 
that: 
If the school is to take the lead in promoting a better 
human relations program, the staff needs a familiarity based 
upon actual investigation, with the community in which the 
school population lives. What the immediate community contri¬ 
butes to, and expects from its members determines to a very great 
extent the social growth of its people, since continual interaction 
with the immediate environment is the process by which personalities 
are developed. Since a childs total growth does not take place in 
the school, it is necessary for the staff to know and understand the 
people, the institution, customs, physical characteristics, and 
processes of social change in the group life of the community. 
No two communities are alike; no two offer the same possibilities, prob¬ 
lems, or needs. When the staff understands what the community needs and 
offers, it should serve as interpreter between the community and school. 
Teachers, pupils, community agencies, parents, and supervisors should all 
work together harmoniously for the achievement of the purposes of education. 
Teachers may take part in promoting sound school-community relations 
through making home visitations and through participation willingly and 
cheerfully in community activities, social and civic. 
1 
National Education Association, Department of Supervision, Organizing 
the Elementary School for Living and Learning. Twenty Sixth Yearbook (Wash¬ 
ington, D. C., 1949), p. 79. 
2 
Ibid., p. 78. 
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The importance of this area, as described, would imply then that 
supervisors should put forth every effort to promote desirable relations 
throughout the community. 
For the progress of the school, and in turn the community at large, 
school-community relations must be of a high calibre. 
1. Teachers who visit in their communities will become an integral 
part of community affairs. 
1.1. When teachers seem interested in community life, parents will 
anxiously solicit their aid. 
1.2. Teachers who are genuinely interested in the life of their 
community will be anxious to take part in the affairs 
2. When school personnel understand, and are aware of community affairs, 
the needs and attributes, an important step is taken in promoting 
sound school-community relations 
2.1. Teachers ought know the people in the community who can give 
aid in specific areas 
2.2. Teachers ought know the people in the community who are 
genuinely interested in the school's program 
2.3. Teachers should know the particular problems and needs of 
their communities 
3. School personnel should participate wholeheartedly in community 
affairs. 
3.1. Teachers may attend religious services frequently 
3.2. Teachers may participate in community club life 
. Teachers may take part in promoting wholesome recreational 
activities in the community 
3.3 
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4. The cooperation of many agencies is necessary in promoting desirable 
school-community affairs. 
4.1. It would be wise to solicit aid of the laymen in forming 
school committees 
4.2. Doctors, nurses and other specialized agencies will prove 
to be a great help in solving problems 
Experimentation in Methods and Techniques of Instruction - One of the 
most important kinds of inservice training is participation in an experi¬ 
mental program. Participation in experimentation serves to bring about 
increased sensitivity to new concepts of teaching. 
1 
In discussing the area of experimentation, Wiles states that: 
People grow as they have a chance to try out something 
new, and teachers grow as they have a chance to explore better 
ways of teaching. To the extent that supervisors can make a 
teacher's day by day experiences an experimental attack on a 
real problem, real inservice training is being provided. 
2 
With regard to experimentation and its advantages, Corey makes the 
following observation! 
The identification of professional problems and the search 
for better ways of getting jobs done contributes little to 
curriculum change unless teachers who have shown promising inno¬ 
vations are encouraged to try them out. The status leader plays 
a crucial role in providing encouragement for the experimenting 
teacher. Whatever he can do to support and understand those who 
are willing to test ideas in practice will have beneficial conse¬ 
quences. 
Research is of great importance to a profession. It is only through 
research that knowledge is increased and a basis for improved practice 
1 
Kimball Wiles, Supervision for Better Schools, p. 102. 
2 
Stephen Corey, Action Research to Improve School Practices (New York, 
1953), p. 9. 
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provided. Without the continuing impact of research findings, procedures 
become stereotyped, and the profession rapidly takes on the characteristics 
of a trade. 
The importance of experimentation in a growing inservice program is 
1 
further discussed by Reeder: 
It is necessary, if one would keep intellectually alive and 
growing, to maintain an open mind toward new theories and methods, 
toward change and progress, and to be interested in making investi¬ 
gations and in the results of investigations made by other persons. 
Although it is not advocated that the teacher turn his classroom 
into a laboratory to investigate all types of educational theories 
and isms, some research on practical topics is advocated. 
Certain kinds of problems can be solved only by highly trained research 
specialist, other problems of equal importance can be solved only as 
teachers, and administrators become researchers. 
Experimentation in Methods and Techniques of Teaching is one Means by 
Which teachers in service can find solutions to various Problems. 
1. Supervisors would do well to encourage and aid the efforts of those 
teachers interested in experimentation. 
1.1. Persistent problems may be solved through the trial of many 
methods. 
1.2. Methods not yet recorded may be aids in solving problems. 
1.3. Through experimentation teachers may utilize unique methods 
which aid in a particular situation. 
1.4. Research will enable teachers to have at hand newer methods. 
2. Experimentation is one means used to establish sound educational 
practices. 
- 
Ward G. Reeder, The Fundamentals of Public School Administration (New 
York, 1941), p. 167. 
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2.1. Methods which have been tried in various situations and found 
to be workable in a number of instances, are those which 
formulate sound educational principles. 
2.2. Experimentation is one means by which teachers can find the 
best way to deal with a specific problem. 
Professional Writing - As long as the major task of the school is to 
educate youth, there will always be problems to solve. The educational 
literature of the past ten years contains numerous analyses of problem 
areas in need of investigation. Many teachers are conscious of their own 
problems, but there is a tendency to overlook needed research because of 
too close contact with routine duties and the specific details of the 
given situation. 
The importance of professional writings by teachers is expressed by 
1 
Goslin in the 1947 Yearbook on Supervision» 
Teachers who desire to promote child growth and development 
are sharing their ideas with the rest of the world as to what 
it takes to make an elementary school a place where boys and girls 
can live in a dynamic environment. They are putting down their 
ideas in an informal conversational manner. 
Thus teachers who are genuinely interested in youth welfare not only 
in their own schools, but everywhere, take time to record their efforts and 
publish them for the benefits of teachers everywhere. 
Professional writings of teachers on the field can be of great help to 
educational leaders everywhere. 
1. Teachers should record those experiences they deem worthwhile. 
1 
Twenty-Sixth Yearbook on Supervision, op. cit., p. 5. 
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1.1. Teachers may send in articles of merit to professional 
publications. 
1.2. Teachers may contribute to research studies made by pro¬ 
fessional people involved in research. 
2. Those problems and the solutions derived, which seem inconsequential 
to the teacher engaged, may be of profound help to other teachers. 
2.1. Problems which seem unimportant to one teacher may be just 
the help needed to smother. 
2.2 The sharing of ideas by teachers will eventually prove for the 
betterment of teaching procedures everywhere. 
Professional Reading - Educational periodicals constitute the newspaper 
of the teaching profession. In them the latest happenings of the school 
world are reported; controversial questions are debated; educational issues 
are advocated; and the findings of scientific research are presented. The 
growing teacher will find professional periodicals indispensable. 
1 
Richey advocated the research technique in promoting teacher education 
as follows: 
The printed word never ceases to be a source of intellectual 
stimulation and growth to anyone regardless of his occupation. 
Teachers especially should find and be skilled in using books, 
periodicals, bulletins and magazines as a never ending source of 
professional growth. Teachers will not want to limit their plans 
for reading to professional reading only, but extend it also to 
include some of the best books which are being published in any 
field. Reading should be so planned that general education will be 
extended to the maximum. 
The search for better ways of teaching keeps the experienced and successful 
1 
Robert W. Richey, Planning for Teaching (New York, 1952), p. 100. 
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teacher alive to the necessity of changing method, procedure and program 
to fit changing circumstances. 
Educational research, and its advantages to teachers in service is 
1 
so discussed by Spears: 
For both the inadequately trained teacher, professional 
literature affords a ready means of teacher improvement. A 
professional library in each school building, with adequate 
provisions for current educational books and periodicals should 
be provided. 
Professional Reading - Professional reading will prove invaluable to 
the allover inservice teacher education program. 
1. Sound inservice education programs make provisions for and encourage 
professional research. 
1.1. Professional libraries for individual schools may be 
established. 
1.2. These libraries should include, professional books and 
periodicals, books and periodicals of related fields, books 
and periodicals to improve general education, and books and 
periodicals for pleasure and entertainment. 
2. The search for new and better ways of teaching may be implemented 
through research. 
2.1. Ways in which other school groups attack problems may be 
found through research. 
2.2. Recent trends in educational practices may be studied through 
research. 
3. Conscientious supervisors make every effort to obtain professional 
- 
Harold Spears, Improving Supervision of Instruction, p. 17. 
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libraries, or the use of local facilities for research, in their 
communities. 
3.1. Supervisors may obtain permission for teachers to use city 
libraries. 
3.2. Books may be obtained through the state matching fund. 
3.3. In some states it is possible for schools to use books through 
a library loan service. 
3.4. Teachers may raise money or contribute to the establishment 
of libraries. 
Membership in Professional Organizations - Like most other occupations, 
the teaching profession has a wide variety of organizations through which 
it seeks to improve the welfare of its members and the schools. The 
majority of these organizations have been developed to serve some parti¬ 
cular group or some special function. Most significant to the teaching 
profession are those organizations which seek to promote all legitimate 
educational enterprises and which welcome membership of all those engaged 
directly or indirectly in school work. 
1 
Chamberlain and Kindred encourage membership in professional organi¬ 
zations for the following reasons: 
It is only through the process of living and working together 
that the optimal development of personality can be achieved. Only 
as man shares with his fellows in achieving common ends, does he 
best grow and develop as a distinctive personality. Hence, in a 
democracy it is necessary to organize our social, economic, and 
political life in such a way as to provide for ever increasing 
participation by all. This means, on the one hand, that the 
unique contributions of the individual to the common good are 
cherished and utilized; on the other, that group action springs 
1 
Leo M. Chamberlain and Leslie Kindred, The Teacher and School Organi¬ 
zation. p. 633» 
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increasingly from common consent. Decisions are arrived at 
through cooperative thinking. 
Hence, to insure continual advancement for the educational programs all 
over the world, supervisors ought encourage membership in professional 
organizations. 
Membership in many organizations by one teacher is not the end to be 
sought however, but ought be elected by teachers after careful study of 
the particular contribution of each organization to the work of each member. 
Surveys reveal that the most important of all educational organizations 
is the National Education Association. Certainly though, conscientious 
teachers would not stop with membership in this organization, but would 
include local educational associations, state associations, and perhaps a 
variety of other organizations related to more specific areas of the 
education program. 
Through membership in professional organizations, teachers can help mold 
the future educational programs, and at the same time contribute to present 
programs. 
1. Teachers in service should seek membership in national and local 
professional organizations. 
1.1. Membership in national professional organizations will enable 
teachers to keep abreast of world wide educational activities. 
1.2. Teachers who band themselves together in local organizations 
will find that many problems will be easier solved through 
combined thinking and effort. 
2. Teachers should seek first membership in those organizations which 
deal directly with her work. 
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2.1. Membership in all professional organizations is impossible 
and unnecessary. 
2.2. Those organizations which deal directly with a teacher's 
specific problem should be the ones she first seek membership 
in. 
Inter-class and Inter-school Visitation - Related to the demonstration 
is the visit of teachers to the classes of other teachers. This can be 
done locally, within a school or between school systems. This device has 
been found to be very fruitful. 
Visitation, if well planned as a supervisory procedure, is an outgrowth 
of problems being studied individually, or in groups. Visitation is 
followed by a report and discussion. 
1 
Hagman discusses inter-visitation by teachers as follows: 
The supervisor should lead in the discovery of places to 
visit and arrange for groups of teachers to make the trips. 
In the selection of schools and classes to visit, the need of 
the teacher will be the determining factor. 
An excellent device for helping teachers is the visiting day, provided 
2 
in some school systems. Barr, Burton and Brueckner discuss this super¬ 
visory policy in the following manner: 
If properly administered, inter-visitation may be a 
beneficial procedure. Usually, visitation is made at the 
teacher's will. Any weak teacher in the system could be 
shown expert teaching related to any special difficulty con¬ 
fronting her. 
This device seems to have been used effectively by many supervisors. 
1 
H. L. Hagman, The Administration of American Public Schools, p. 188. 
2 
Barr, Burton and Brueckner, Supervision, p. 745. 
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Modem methods of teaching may be seen in practice by teachers engaged 
in inter-school and inter-class visitation. 
1. Utilizing opportunities to visit the classrooms of skilled teachers 
help solve specific individual classroom problems. 
1.1. Teachers may visit other classrooms within or out of her own 
school to view in progress methods of teaching particular 
subjects. 
1.2. Teachers may be benefited by seeing how other teachers approach 
solutions to similar problems. 
2. Supervisors interested in promoting inservice education make arrange¬ 
ments for inter-visitations when it is evident that this activity 
will aid a particular situation. 
2.1. Supervisors should arrange opportunities for weak teachers to 
view superior teaching. 
2.2. Provisions for a teacher's classroom and her regular duties 
to be carried on should be arranged. 
Workshop - The educational workshop is one of the large group approaches 
to the improvement of inservice teacher education. In the conduction of a 
workshop, emphasis is placed on teacher participation in discovering and 
defining educational problems; in the formation of instructional plans and 
policies; in curriculum making; in the choice of instructional materials 
and in the development of criteria by which the educational product may be 
evaluated. 
1 
Barr, Burton and Brueckner describe workshop advantages as follows: 
_ 
A. S. Barr, William Burton and Leo J. Brueckner, op. cit.. p. 471. 
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1. The workshop is concerned with the felt need and problems 
of participants. 
2. The participant develops individually, socially, and 
emotionally as well as professionally. 
3. The workshop provides an opportunity for participants to 
make a constructive contribution on the educational frontier. 
4. It furnishes a stimulus to continued professional growth 
in service. 
5. It provides a democratic, large group individual attack 
upon educational problems. 
In the inservice education program, professional goals will be reached 
1 
in varied ways. Spears praises the workshop method as follows: 
Of pronounced singificance to inservice education today is 
the workshop. It is so frequently and so effectively used that 
school leadership would indeed be hard pressed to do without it. 
2 
Spears goes further to describe the workshop method: 
It is a technique for holding group conferences or study 
programs. It has established itself as an effective means of 
enabling a group to come together to work on matters of mutual 
concern. The workshop study pattern is applicable to all sizes 
of school groups. It is likewise applicable to various types of 
inservice situations. 
3 
Melchoir describes and discusses workshop methods in the following 
manner: 
The workshop technique in its professionally accepted use, 
is rated high in programs of instructional supervision because 
it appears to meet, in a better way, the needs of educators for 
group cooperation in pooling ideas and experiences, for social 
integration for better focusing on specific problems, for personal 
1 
Harold Spears, Improving Supervision of Instruction, p. 365. 
2 
Ibid., p. 366. 
3 
William T. Melchoir, Instructional Supervision, p. 331. 
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growth and development, and for inegratlon of general and pro¬ 
fessional education and of various subject matter areas of 
learning. 
1 
Further descriptions of the workshop are listed according to Melchoir. 
More often than not, an educational workshop includes the 
entire faculty of a school system or of one or more of its units. 
Participants thus have an opportunity to think and work with 
others representing different levels of child development. 
From these excerpts, it may be assumed then, that the workshop method 
is one of the most effective means for promoting inservice teacher education. 
It may be concluded then, that, workshop methods which are directed toward 
the achievement of valuable and well established purposes will prove to be 
exhilarating, emotional experiences for all concerned. 
The workshop technique is an excellent means of promoting inservice 
teacher education on a large group basis. 
1. Workshops are one of the more important and popular means of 
developing inservice teacher growth 
1.1. Teacher participation forms the core of the workshop 
1.2. Teacher groups are formed into smaller interest groups 
1.3. In utilizing workshop techniques, the focus is upon indivi¬ 
dual problems 
1.4- The workshop is important in that it works with the problems 
of many participants 
2. Workshop procedures permit participants to profit from the studies 
of various interest groups. 
2.1. Interest groups work on individual problems 
1 
William T. Melchoir, op. cit.. p. 332. 
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2.2. These interest groups make progress reports to the entire 
body 
3. Workshop procedures enable participants to utilize many inservice 
teacher education practices incorporated in its program 
3.1. In the workshop consultants may be invited to help solve 
problems in specific areas 
3.2. In the workshop demonstrations may be given to show worthy 
teaching practices 
3.3. Participants in the workshop are encouraged to do outside 
reading 
3.4* Experimentation and research may be effectively carried out 
in the workshop 
The methods now being employed by supervisors and administrators in 
attacking their problems to improve inservice teacher education, would do 
well to include the above mentioned list. They ought be cognizant though, 
of the fact, that these methods evolve and change as situations in schools 
differ. 
As the supervisory program is developed out of the needs of and the 
circumstances of a particular school system and a particular school, so the 
procedures and activities which are instituted to accomplish the program 
may be selected and carried on in a realization of the special needs of a 
local situation. 
In Chapter II, the activities employed by Jeanes Supervising teachers 
in Georgia will be analyzed and interpreted in terms of the criteria set 
up in Chapter I. 
CHAPTER II 
PRESENTATION ANALYSIS AND INTERPRETATION OF DATA 
Background Information About Jeanes Supervisory Programs in Georgia»—- 
A Jeanes teacher is a member of the Negro race who works on a county wide 
basis, in certain Southern States, in the employment of county school 
officials to help in improving the school and community life of Negroes. 
The word, "Jeanes", is used in the title because the financial stimu¬ 
lation for this program was first provided by Miss Anna T. Jeanes, a 
Quaker lady of Philadelphia. Miss Jeanes* several philanthropic gifts to 
small rural schools for Negroes resulted in the formation of the Jeanes 
1 
Foundation in 1907. 
Because of the outstanding school and community work done by Miss 
Virginia R. Randolph, an appeal was made to the Jeanes Foundation for 
financial assistance in order to enable Miss Randolph to extend on a county 
wide basis the excellent work she had done in improving conditions in her 
one teacher school and community. This being granted, Miss Randolph became 
the first Jeanes teacher. 
In 1936 the Foundation was merged with several other foundations to 
form the Southern Education Foundation. 
Through the years the purposes of Jeanes teaching have expanded. At 
the beginning of the program, the Jeanes teacher introduced industrial work 
to the small county school. Later, the program included lessons in sani¬ 
tation, encouragement of the improvement of school houses and grounds, and 
- 
R. L. Cousins, "Historical Background of the Jeanes Work," (Atlanta) 
(mimeographed), p. 1. 
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the organization of clubs for betterment of schools and communities. 
More recently the program has assumed such added responsibilities as, 
assisting the county school officials in interpreting the program of the 
state to Negro schools, and participation to the maximum in such items as, 
adequate allotment of teacher distribution; of textbooks, library books 
and developing improved departments of vocational guidance. 
Within the last five years, supervision has been devoted to assisting 
with school surveys leading to a consolidation of schools, and extensive 
construction and building of modern schools. 
Under the present Georgia program for improving Jeanes programs, the 
Jeanes teachers are giving more attention to the matter of improving 
instruction and upgrading teacher personnel. 
Today, there are 93 Jeanes supervising teachers in Georgia, serving 123 
school systems. Questionnaires were sent to these 93 Jeanes teachers in 
Georgia, and 47 were returned. 
Table 1, shows the names of the counties represented in the study, the 
number of schools supervised, the number of teachers supervised and their 
qualifications. 
Table 1 reveals that there are 795 schools under the supervision of 
the 47 supervisors studied, and that these 47 supervisors have under their 
supervision 2,785 teachers. The supervisors studied state that of the 
2,785 teachers 177 have above four years of college work, that there 
are 1,762 teachers with four years of college work, there are 673 with less 
than four years of college work and 538 teachers hold life professional 
certificates. 
Sequence of Presentation of Data.— The data in this study are presented 
TABLE 1 
THE NAMES OF COUNTIES SUPERVISED, THE NUMBER OF SCHOOLS IN COUNTIES, THE NUMBER OF TEACHERS IN THE COUNTIES 
AND THEIR QUALIFICATIONS 















Twiggs 10 43 1 24 18 5 
Bartov-Paulding 10 41 - 30 11 - 
Clarke-Oconee 10 43 1 21 21 17 
Macon 17 65 4 47 14 25 
DeKalb 8 74 9 56 10 31 
Calhoun 7 50 2 35 15 25 
Lowndes (City) 4 62 15 42 5 10 
Athens (City) 5 49 5 40 4 8 
Muscogee 19 119 15 83 101 68 
LaGrange (City) 4 58 5 51 2 20 
Mitchell 19 77 1 56 20 21 
Brooks 17 54 25 25 24 17 
Greene 8 64 2 50 12 17 
C rawfo rd-Taylor 18 71 8 54 9 22 
Worth 33 79 2 44 33 16 
Camden-Charleston 10 52 1 27 10 9 
Liberty 8 49 10 24 15 13 
Hart-Franklin 19 53 6 6 5 1 
Bullock 25 76 6 51 19 - 
Elbert 18 40 - 18 22 5 
Bryan-Evans 5 47 3 40 4 10 
Jones-Jasper 26 73 2 60 11 20 
Upson 17 59 1 36 23 6 
Coweta 8 60 2 42 6 5 
Tattnall 5 41 6 37 4 9 
Burke 45 125 - - - - 
Carroll 10 55 4 47 8 15 
TABLE 1 (CONTINUED) 















Newton 8 49 10 24 15 2 
Thomas 15 70 1 60 10 7 
Meriwether 19 83 2 58 25 20 
Houston 16 51 - 42 9 8 
Wilkinson-Bleckly 14 46 3 35 11 5 
Baldwin 17 65 2 32 33 6 
Toombs-Candler 16 46 6 27 13 9 
Long-Wayne 3 45 1 34 10 3 
Coffee-Douglas 12 51 1 30 11 17 
Dooly 15 67 2 46 19 5 
Laurens 24 75 5 61 9 10 
Lowndes (County) 15 57 3 43 11 7 
Peach 17 71 9 55 7 8 
Stewart 11 40 1 30 9 7 
Randolph 13 45 2 36 7 5 
Telfair 16 62 2 50 10 16 
Crisp 26 79 9 59 11 3 
Harris 13 61 1 50 10 16 
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under the following headings in the sequence named: They are, Teacher's 
Meetings, Demonstrations, Classroom Visitations, Extension Courses - Leaves 
and Summer School, School-Community Relations, Experimentation in Methods 
and Techniques of Teaching, Professional Writing, Professional Readings, 
Membership in Professional Organizations and Inter-class and Inter-school 
Visitations. 
Teachers' Meetings.— All supervisors studied indicated that they 
hold county wide professional meetings. Facts regarding the frequency of 
these meetings are shown in Table 2. These data show that all supervisors 
studied hold teacher's meetings at least once per month. Four or less than 
one per cent hold additional meetings when necessary. All of the super¬ 
visors included in this study indicated that meetings are held when top 
administrative officials wish to have one called. 
TABLE 2 
FREQUENCY AT WHICH SUPERVISORS HOLD TEACHER'S MEETINGS AND THE NUMBER 
AND PER CENT OF SUPERVISORS CALLING MEETINGS AT THIS TIME 
Times Teacher's 
Meetings are Held 
Number of Supervisors 
Who Call Meetings 
at This Time 
Per Cent of Supervisors 
Who do Not Call Meet¬ 
ings at This Time 
At Least Once Per 
Month 47 100 
When Top Administra¬ 
tive Officials Call 
Meetings 47 100 
Additional Meetings 
• 
When Necessary 4 .085 
It was found that at the professional meetings supervisors call, teachers 
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are requested to be divided into groups. In answer to the question, "How 
are these groups determined?", supervisors were asked to check the method 
used in determining the groups. The list included the following ways by 
which these groups are determined: divisions according to grades taught, 
lower elementary teachers together, and upper elementary teachers 
together. All of the supervisors indicated that they request teachers from 
all groups to reassemble in a body to make reports to the entire group. 
TABLE 3 
WAYS IN WHICH SUPERVISORS DIVIDE TEACHERS INTO STUDY GROUPS, THE PER 
CENT AND NUMBER OF SUPERVISORS UTILIZING THIS MEASURE 
Means by Which 
Supervisors 
Divide Teachers 

















Grades Taught 27 57 20 43 
Lower Elementary 
Teachers Together 20 43 27 57 
Upper Elementary 
Teachers Together 20 43 27 57 
It was noted that the same supervisors who place all lower elementary 
teachers together are the same supervisors who group all upper elementary 
teachers together. 
Table 4 shows data concerning the individuals who select the problems 
for study during teacher's meetings. The supervisors were requested to 
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check one of the methods listed that they use in selecting a problem for 
study. The list included, problems selected by the supervisor, problems 
selected by the supervisor and teacher, or problems selected by a committee 
or by faculty groups. Forty four or ninety four per cent of the super¬ 
visors indicated that their teachers help them in the selection of 
problems for study. Three of less than one per cent of the supervisors indi¬ 
cated that committees select their problems for study. None of the super¬ 
visors indicated that they select the problems for study themselves, or 
that individual faculty groups select the problems for study. 
TABLE 4 
HOW JEANES SUPERVISING TEACHERS IN GEORGIA DETERMINE THE SELECTION 














Who do Not 
Use This 
Method 
Per Cent of 
Supervisors 








Problem 44 94 3 .064 
Committees 
Select 




Problem 0 0 47 100 
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All of the supervisors included in the study state that minutes are 
kept of their meetings and twenty or 43 per cent indicate that copies of the 
minutes are made available to the teachers. 
Supervisors were asked to answer Yes or No to the following questions» 
Are consultants in various interest fields invited to study group meetings? 
Are consultants invited to every study group meeting or when there is a 
specific need? How is the decision made as to which area the consultant 
will be invited to discuss? 
All of the supervisors indicated that consultants in various interest 
fields are invited to their study group conferences. The supervisors 
studied further indicated that consultants are invited when there is a speci¬ 
fic need. Table 5 shows methods supervisors use in selecting consultants 
in various interest fields. 
The criteria set up as a basis for measuring these data indicate that 
meetings planned and executed by teachers make for greater participation. 
The majority of the Jeanes supervising teachers in Georgia show teacher 
participation through interest group divisions, through the selection of 
problems for study and through the selection of consultants who come to 
their meetings. Since the success of the meeting depends upon the parti¬ 
cipation of the group, it would be wise for all supervisors to encourage 
teacher participation by allowing teachers to select problems for study, and 
by encouraging teachers to select consultants to be invited to study group 
meetings. 
It is further revealed in the criteria that supervisors should meet 
with their teachers at least once per month and at additional times when 
there is a specific need. It was indicated in the data that all supervisors 
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included in the study meet with teachers at least once per month. There 
were four supervisors who stated that they hold additional meetings when 
necessary and this indicates that Jeanes supervisors in Georgia should 
make provisions for additional meetings when it seems pertinent. 
TABLE 5 
METHODS SUPERVISORS USE IN SELECTING CONSULTANTS TO APPEAR AT STUDY 
GROUP MEETINGS 
Methods Super¬ 






Per Cent of 
Supervisors 
Who Use This 
Method 
Supervisors 
Who Do Not 
Use This 
Method 
Per Cent of 
Supervisors 
Who Do Not 













0 0 47 100 
According to the criteria offered, the division of faculty groups into 
smaller interest groups is a sound procedure to follow. It is also suggested 
that it would be wise for these groups to reassemble and make reports for 
the benefit of the entire body. From all indications it seems that Georgia 
Jeanes Teachers are aware of the soundness of this procedure and are 
practicing it to a relatively high degree. 
Demonstrations.— All supervisors indicated that they use demonstration 
teaching as a means of promoting inservice teacher education. Supervisors 
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were asked to check one of the following which would show who usually gives 
the demonstrations: the supervisor, a consultant, a superior teacher or a 
poorer teacher for group criticism. Table 6 shows that 9 or 19 per cent 
of the supervisors give demonstrations themselves. Nine supervisors, 
or 19 per cent indicated that consultants give demonstrations and 34 
or 72 per cent of the supervisors use superior teachers to give demonstra¬ 
tions. None of the supervisors included in this study indicated that they 
request demonstrations to be made by poorer teachers. All of the super¬ 
visors indicated that special demonstrations are given for poorer teachers. 
TABLE 6 
INDIVIDUAL SUPERVISORS ENCOURAGE TO GIVE DEMONSTRATION IN THE PROMOTION 
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0 0 47 100 
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According to the criteria collected, it is a wise plan for supervisors 
to call in consultants to give demonstrations in various interest fields. 
It is further stated that these demonstrations may be presented by any 
competent person. It is evident that the Jeanes teachers in Georgia are 
aware of the principles involved in making demonstrations available to 
their teachers, and are using sound measures in selecting persons to give 
demonstrations. 
Classroom Visitations.— All supervisors indicated that they make 
regularly scheduled visits to the classrooms of their teachers. Supervisors 
were asked if they make additional classroom visits and if so, when. 
Table 7 shows that 5 or 11 per cent of the supervisors indicate they make 
additional visits at infrequent intervals, and 42 or 89 per cent of the 
supervisors make additional visits when the need is expressed. 
TABLE 7 
HOW OFTEN SUPERVISORS MAKE CLASSROOM VISITS IN ADDITION TO THE 












at This Time 
Supervisors 
Who Do Not 
Make Visits 
At This Time 
Per Cent of 
Supervisors 
Who Do Not 
Make Visits 









42 89 5 11 
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All of the supervisors indicated that they keep records of their 
visits to the classrooms of teachers. Fourteen or 30 per cent of the 
supervisors sampled state that they give copies of the recommendations they 
make during visits to teachers. All of the supervisors indicated that 
teachers are notified of coming visits. 
The criteria show that it is a wise plan for supervisors to make class¬ 
room visits, and when the notes supervisors make while observing teachers 
in action are made available to teachers criticisms are accepted willingly. 
It is further shown in the criteria that supervisors should make every 
effort to visit a teacher when a specific need is expressed by the teacher. 
These data show then that Jeanes supervising teachers in Georgia are 
carrying out sound procedures through their methods of making classroom 
visits. 
Extension Courses. Summer School and Leaves.— The inquiry shows that 24 
or fifty one per cent of the supervisors have arranged for extension courses 
to be brought to their communities, and all supervisors indicated that they 
encourage their teachers to attend summer school. The question was asked, 
Are sabbatical leaves offered in your county? Two or less than one per 
cent of the supervisors answered, Yes, to this question. The supervisors 
were then asked to check how often their teachers took advantage of 
sabbatical leaves by checking, (a) frequently; (b) infrequently; and (c) 
never. The supervisors who had stated that sabbaticals were offered in 
their counties checked b - infrequently. 
The criteria reveals that, teachers desiring to attain progress in the 
educational program should be encouraged and given opportunities to do 
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further study through taking advantage of leaves of absence, summer school 
and extension courses. Attendance at summer schools, leaves of absence and 
extension courses offer ambitious teachers a means of progressing pro¬ 
fessionally while in service. The criteria further state that conscientious 
supervisors provide opportunities for teachers to do further study, while 
in service, through providing, when possible, leaves of absence, encouraging 
attendance at summer schools, and through promoting provisions for extension 
courses to be brought into their counties. 
The data reveal that supervisors might make greater efforts to provide 
extension courses in their counties. This may be done with the cooperation 
of the local board of education. If this is not possible, then supervisors 
should make efforts to provide conveniences for their teachers to get to 
centers where extension courses are being offered. 
School and Community Relations.— Supervisors were asked if they had 
arranged some cooperative project to be carried out in the community wherein 
the teachers and the community people had to work together for its success. 
Twenty six or 55 per cent of the supervisors stated that they had done this. 
The supervisors were then asked to list some of the activities they had 
promoted which called for the cooperation of the teachers and community 
people. The 26 supervisors who answered, Yes, listed the following activi¬ 
ties* carnivals, church bazaars, picnics, May day exercises, election day 
activities, programs and church suppers. All of the supervisors indicated 
that they encourage their teachers to make home visits. The supervisors 
were then provided with the following list of organizations; Parent-teacher 
Associations, Sunday schools, School Improvement clubs, and social clubs. 
They were asked to check those organizations to which some of their teachers 
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belonged. Table 8, shows that all supervisors have teachers who belong 
to Parent-Teacher Associations. All supervisors indicated that they 
have teachers who belong to each of the organizations listed. 
TABLE 8 


















Associations 47 0 100 0 
Sunday Schools 47 0 100 0 
School Improve¬ 
ment Clubs 47 0 100 0 
Social Clubs 47 0 100 0 
The data do not reveal how many or to what per cent the teachers affi¬ 
liate with community affairs, however the criteria reveal that school per¬ 
sonnel should participate wholeheartedly in community life. It is also 
seen that many agencies must cooperate in promoting wholesome recreational 
activities in the community. The criteria further indicate that school 
personnel should understand and be aware of community affairs, the needs 
and attributes, and work toward the realization of success in every aspect 
of community life. This may be done through seeking membership in 
community organizations, by soliciting community aid in solving problems, 
and through making home visits and participating willingly in every phase 
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of community life. Jeanes supervising teachers in Georgia should put 
forth every effort to see to it that all their teachers take advantage of 
every opportunity to promote sound school-community relations. 
Experimentation in Methods and Techniques of Instruction.— Table 9 
shows those efforts supervisors are making to exercise experimentation 
in programs of inservice education. All supervisors indicated that they 
encouraged teachers to engage in experimentations within their classrooms. 
TABLE 9 














Number of Super¬ 
visors Who Do 
Not Use This 
Practice 
Per Cent of 
Supervisors 







47 100 0 0 
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Under 
Supervision 






Nineteen or 40 per cent of the supervisors state that they request teachers 
to make these experiences under supervision, however, none of the 
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supervisors indicated that they require teachers to obtain permission 
before engaging in such a procedure. 
The criteria reveal that people grow as they have the opportunity to 
try out something new, and teachers grow as they have the opportunity to 
explore better ways of teaching. Supervisors would do well to encourage 
and aid the efforts of those teachers interested in experimentation. It 
seems that Jeanes teachers in Georgia are aware of the advantages of 
experimenting by the classroom teacher and are encouraging the efforts 
of those interested. It would seem though that supervisors who do not 
require that their teachers obtain permission to carry on experimentation, 
but make it known that they are interested and willing to aid when 
necessary would receive greater participation and better results. 
Professional Writings.— It was found that all supervisors included 
in the study, encourage teachers to engage in professional writing. 
Table 10 shows only two of the 47 supervisors attempt to promote pro¬ 
fessional writing through the following means: writing up results of 
experimentations, sending in articles on experimentation to professional 
publications, and making reports at professional meetings concerning 
experimentation. 
The criteria suggest that teachers who desire to promote child growth 
and development are sharing their ideas with the rest of the world as to 
what it takes to make an elementary school a dynamic environment for 
boys and girls. Teachers should record and share those experiences they 
deem worthwhile. Supervisors should encourage teachers to record and 
share their teaching experiences for the betterment of teaching proce¬ 
dures everywhere. Supervisors may promote this practice by encouraging 
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teachers to write up results of experiments, by requesting that teachers 
make reports to other teachers, and by asking teachers who have done 
outstanding classroom work to send in articles to professional publi¬ 
cations. 
TABLE 10 
SUPERVISORY PRACTICES INVOLVED IN THE PROMOTION OF PRO- 
FESSIONAL WRITING AMONG TEACHERS 
Practices 
Supervisors 
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2 .043 45 96 
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Teachers Send 










2 .043 45 96 
In Georgia it is seen that supervisors are encouraging teachers to 
participate in professional writings, however they are not engaging in 
any specific practice to insure that teachers will explore this field. 
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Therefore supervisors should use the above mentioned list in promoting 
professional writing among teachers. 
Professional Reading.— In answer to the question, Does your county 
own a materials bureau? Eighteen or 38 per cent of the supervisors 
answered, Yes. Forty or 85 per cent of the supervisors stated that 
there are professional libraries in their counties for teachers. 
Twenty three or 49 per cent of the supervisors indicated that their coun¬ 
ties subscribe to professional magazines. Table 11 shows other ways 
through which magazines are obtained for their county libraries. 
TABLE 11 
MEANS BY WHICH JEANES SUPERVISING TEACHERS OBTAIN MAGAZINES FOR 
THEIR COUNTY LIBRARIES 
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Use This 
Method 
Through Gifts 7 14 40 35 









5 11 42 89 
The data reveals that 7 or 14 per cent of the supervisors receive magazines 
as gifts for their county libraries. Thirty seven or 78 per cent of the 
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supervisors receive magazines through loans. None of the supervisors 
studied indicated that they receive magazines which have been discarded 
from other libraries. Five or 11 per cent state that they supply their 
libraries with magazines through personal subscriptions. 
In an effort to determine how Jeanes teachers in Georgia obtain pro¬ 
fessional books for their county libraries, they were asked to check those 
methods on the following list which suggest how books might be obtained. 
Table 12 shows that 42 or 89 per cent of the supervisors obtain books 
through county funds. Seventeen or 36 per cent of the supervisors obtain 
books through teacher's subscriptions. None had received books through 
discards from other libraries. Forty-five or 95 per cent of the supervisors 
state that they receive books through state loan funds. 
TABLE 12 
MEANS BY WHICH JEANES SUPERVISING TEACHERS OBTAIN PROFESSIONAL BOOKS 
FOR THEIR COUNTY LIBRARIES 
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Through 
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Fund ,...A5   25   5  11 
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It was noticed that in every instance where supervisors took part in 
this investigation, they had checked more than one means by which they 
obtain books and magazines. 
In discussing professional reading educators agree that the printed word 
never ceases to be a source of intellectual stimulation and growth to any 
one regardless of his occupation. The literature emphasizes the fact that - 
teachers, especially, should find and be skilled in using books, periodicals, 
bulletins and magazines as a never ending source of professional growth. 
Supervisors should seek to provide a professional and up to date library 
in each school building. 
It may be seen then that Jeanes teachers in Georgia are using several 
means to see to it that their teachers keep abreast with current trends in 
their profession. 
Membership in Professional Organizations.— Supervisors were asked if 
they encourage teachers to establish membership in professional organiza¬ 
tions. All of the supervisors answered, Yes, to this question. The super¬ 
visors were provided with a list of four organizations, and were asked to 
check those organizations in which some of their teachers hold membership. 
Table 13 shows that all supervisors have teachers who belong to the 
Georgia Teachers and Educational Association. There were 6 or 13 per cent 
of the supervisors who indicated having teachers who belong to the 
National Education Association. Twenty nine or 61 per cent of the super¬ 
visors stated that they have teachers who are members of the National Council 
for Parents and Teachers. All supervisors indicated that they have 
teachers belonging to local county organizations. 
The criteria state that in a democracy it is necessary to organize our 
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social, economic and political life in such a way as to provide for 
ever increasing participation by all. Membership in many organizations 
by one teacher is not the end to be sought, but those organizations 
to which a teacher belongs ought to be elected after careful study of 
a particular contribution of each organization to the work of each member. 
TABLE 13 
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100 0 0 
Surveys reveal that the most important of all educational organizations is 
the National Educational Association. Viewing the findings it is noted that 
very few of the supervisors included in this study have teachers who belong 
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to this organization. This implies that there is needed attention in this 
area. Supervisors may begin their campaigns toward membership here by 
explaining the purposes and policies of this organization. Its significance 
warrants full participation by teachers everywhere. It would seem too 
that in efforts to promote school-community relations, conscientious super¬ 
visors would encourage teachers to keep abreast of what other such organi¬ 
zations are doing through membership in the National Council for Parents 
and Teachers. 
Inter-class and Inter-school Visitations.— All supervisors indicated 
that they provide for inter-class and inter-school visitations for the 
purpose of improving instruction. Inter-class and inter-school visitation 
play an important part in the upgrading of inservice teacher education. The 
criteria state that the supervisor should lead in the discovery of places 
to visit and arrange for teachers or groups of teachers to make the trips. 
The choice of this measure in promoting inservice teacher education shows 
that in Georgia, Jeanes supervising teachers are in step with accepted 
practices. 
Workshops.— Space was provided at the end of the questionnaire for 
supervisors to list additional activities in which their teachers engage 
for the promotion of inservice teacher education. In five instances, 
supervisors listed workshops as methods they use in promoting teacher 
education. The workshop, as discussed in the criteria, is of profound 
significance to inservice education today. It is so frequently and so 
effectively used that school leadership would indeed be hard pressed 
to do without it. The workshop is described as a technique for holding 
large group conferences or study programs. It would be wise then for 
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supervisors to include workshops in their list of supervisory activities 
designed to promote inservice teacher education. 
In Chapter III there are presented a summary, and conclusions, along 
with implications for upgrading future supervisory educational programs. 
CHAPTER III 
SUMMARY, CONCLUSIONS AND IMPLICATIONS 
Summary.— The problem involved in the study was to critically evaluate 
the current practices employed by Jeanes Supervising teachers in Georgia 
to promote inservice teacher growth in terms of the degree to which these 
practices meet generally accepted for sound inservice education programs. 
There were four purposes accompaning the problem. They werei 
1. To examine the literature and present pertinent excerpts with 
regard to sound inservice education programs. 
2. To investigate the activities employed by Jeanes Supervising 
teachers in Georgia for the promotion of inservice teacher educa¬ 
tion. These activities were determined by the use of a question¬ 
naire which was sent to the 93 Jeanes Supervising teachers in 
Georgia. 
3. To compare the inservice education practices as promoted by Jeanes 
Supervising teachers of Georgia with generally accepted practices 
proposed in the literature. 
4. To make recommendations concerning the means by which the inservice 
education programs of Negro teachers in Georgia may be improved. 
The purposes of the study determined the procedure used in carrying it 
forward. These steps were as follows} 
1. To examine the literature and present pertinent excerpts with 
regard to sound inservice education programs 
2. To investigate and present the activities employed by Jeanes 
Supervising teachers in Georgia for the promotion of inservice 
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teacher education. These activities were determined by the use of 
a questionnaire which was sent to the 93 Jeanes Supervising 
teachers in Georgia 
3. To evaluate the Georgia Jeanes program for inservice teacher educa¬ 
tion in terms of accepted practices established in the literature 
4. To present recommendations which would improve the present in- 
service education programs in Georgia which are carried out under 
the guidance of the Jeanes Supervising teachers 
The following techniques were listed and discussed in Chapter I, as 
means by which supervisors and teachers work together toward the achieve¬ 
ment of sound inservice education programs: 
1. Teacher's Meetings 
2. Demonstrations 
3. Classroom Visitation 
4. Extension Courses, Summer School and Leaves 
5. School-Community Relations 
6. Experimentation in Methods and Techniques of Instruction 
7. Professional Writing 
8. Professional Reading 
9. Membership in Professional Organizations 
10. Inter-class and Inter-school Visitation 
11. Workshops 
The data reveal that there are 795 schools under the supervision of 
the 47 supervisors studied, and that these 47 supervisors have under their 
supervision 2,785 teachers. The supervisors studied state that of 
the 2,785 teachers, 177 have above four years of college work. There 
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are 1,762 teachers with four years of college work, and 673 with less than 
four years of college work. Four hundred four teachers hold life pro¬ 
fessional certificates. 
Teacher's Meetings.— All supervisors indicated that they hold comity 
wide professional meetings. Table 14 shows the frequency with which the 
supervisors studied hold professional meetings. 
TABLE 14 
FREQUENCY AT WHICH SUPERVISORS HOLD TEACHER'S MEETINGS AND THE NUMBER 






At This Time 
Supervisors Who 
Do Not Call Meetings 
At This Time 
At Least Once 
Per Month 47 0 
When Top Admini¬ 
strative Officials 
Call Meetings 47 0 
Additional Meetings 
When Necessary 4 43 
All supervisors indicated that they request teachers to be divided into 
study groups and to reassemble to make group reports to the entire body. 
Table 15, shows ways in which supervisors divide teachers into study 
groups and the number who do, or do not utilize this measure. 
All supervisors indicated that minutes are kept of their meetings 
and 20 indicate copies are made available to the teachers. All supervisors 
indicated that consultants in various interest fields are invited to study 
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TABLE 15 
WAYS IN WHICH SUPERVISORS DIVIDE TEACHERS INTO STUDY GROUPS, AND THE 
NUMBER WHO DO OR DO NOT UTILIZE THIS MEASURE 








Do Not Use This 
Method 
Divisions According to 
Grades Taught 27 20 
Lower Elementary 
Teachers Together 20 27 
Upper Elementary 
Teachers Together 20 27 
group meetings where there is a specific need. Table 16, shows how Jeanes 
Supervising teachers in Georgia determine the selection of problems for 
study at group meetings. 
TABLE 16 
HOW JEANES SUPERVISING TEACHERS IN GEORGIA DETERMINE THE SELECTION OF 
PROBLEMS FOR STUDY AT GROUP MEETINGS 
Supervisory Techniques 
in Problem Selection 
Supervisors Using 
This Method 
Supervisors Who Do Not 
Use This Method 
Supervisor Selects 
Problem 0 47 
Supervisor and Teachers 
Select Problem 44 3 
Committees Select 
Problem 3 44 
Faculty Groups 
Select Problem 0 47 
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All of the supervisors indicated that consultants in various fields are 
invited to their study group conferences. They also indicated that con¬ 
sultants are invited to the meetings when there is a specific need. 
Table 17, shows methods supervisors use in selecting consultants in various 
interest fields. 
TABLE 17 
METHODS SUPERVISORS USE IN SELECTING CONSULTANTS TO APPEAR AT STUDY 
GROUP MEETINGS 
Methods Supervisors Use Supervisors Using Supervisors Who Do Not 
in Selecting Consultants This Method Use This Method 
Supervisor Selects 
Consultant 7 40 
Supervisors and Teachers 
Select Consultants 40 7 
Committees Select 
Consultants 0 47 
Demonstrations.— All supervisors indicated that they use demonstration 
teaching as a means of promoting inservice teacher education. Supervisors 
indicated also that special demonstrations are given for poorer teachers. 
Table 18, shows the individuals supervisors encourage to give demonstrations 
in the promotion of sound inservice teacher education. 
Classroom Visitation.— All supervisors indicated that they make 
regularly scheduled classroom visits, and that they keep records of these 
visits. Fourteen supervisors state that they give copies of the recommen¬ 
dations made during visits to the teachers involved. Table 18 shows how 
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often supervisors make classroom visits in addition to the ones regularly- 
scheduled. 
TABLE 18 
INDIVIDUALS SUPERVISORS ENCOURAGE TO GIVE DEMONSTRATIONS IN THE 
PROMOTION OF SOUND INSERVICE TEACHER EDUCATION 
Individuals Supervisors 
Encourage to Give 
Demonstrations 
Supervisors Who Use 
This Measure 
Supervisors Who Do 
Not Use This Measure 
Demonstrations Given 
By Supervisors 9 38 
Demonstrations Given 
By Consultant 4 43 
Demonstrations Given 
By Superior Teacher 34 13 
Demonstrations Given 




HOW OFTEN SUPERVISORS MAKE CLASSROOM VISITS IN ADDITION TO THE 
REGULARLY SCHEDULED ONES 
Frequency of Additional 
Classroom Visits 
Supervisors Making 
Visits At This Time 
Supervisors Who Do Not 
Make Visits At This Time 
At Infrequent Intervals 5 42 
When Teachers Express 
The Need 42 5 
Extension Courses. Summer School and Leaves.— Twenty-four supervisors 
indicated having arranged for extension courses to be brought to their 
61 
communities. All supervisors stated that they encourage teachers to attend 
summer school. Two supervisors stated that sabbatical leaves are offered in 
their counties, and the same two supervisors stated that their teachers infre¬ 
quently took advantage of such leaves. 
School and Community Relations.— Twenty six supervisors stated that 
they have arranged some cooperative project to be carried out in the community. 
Included in the list of activities supervisors were asked to make, were the 
following: carnivals, church bazaars, picnics, May day exercises, election day 
activities, programs and church suppers. All supervisors indicated they 
encourage their teachers to make home visits. Table 20 shows supervisors who 
have teachers belonging to community organizations. 
TABLE 20 
SUPERVISORS WHO HAVE TEACHERS BELONGING TO COMMUNITY ORGANIZATIONS 
Organizations to Which 
Supervised Teachers Belong 
Supervisors Who Have 
Teachers Belonging to 
This Organization 
Supervisors Who Do Not 
Have Teachers Belonging 
to This Organization 
Parent-Teacher 
Associations 47 0 
Sunday Schools 47 0 
School 
Improvement Clubs 47 0 
Social Clubs 47 0 
Experimentations in Methods and Techniques of Instruction.— Table 21 
shows the practices involved in promoting experimentation among teachers. 
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TABLE 21 
SUPERVISORY PRACTICES INVOLVED IN PROMOTING EXPERIMENTATION 
AMONG TEACHERS 
Supervisory Practices Supervisors Using Supervisors Who Do 
Regarding Experimentation This Practice Not Use This Practice 
Encouraging Teachers to 
Engage in 
Experimentation 47 0 
Require That These 
Practices Be Carried 19 28 
on Under Supervision 
Require That Permission 
Be Granted Before Taking 
Part in Experimentation 
0 47 
Professional Writing.— All supervisors encourage teachers to engage in 
professional writing. Table 22 shows supervisory practices involved in the 
promotion of professional writing among teachers. 
Professional Reading.— Eighteen supervisors indicated that their 
counties own a materials bureau. Forty supervisors stated that there are 
professional teacher’s libraries in their counties. Twenty three supervisors 
state that their counties subscribe to professional magazines. Table 23 
shows the means by which Jeanes supervising teachers obtain magazines for 
their county libraries. 
Table 24, page 64, shows the means by which Supervising teachers obtain 
professional books for their county libraries. 
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TABLE 22 
SUPERVISORY PRACTICES INVOLVED IN THE PROMOTION OF PROFESSIONAL 
WRITING AMONG TEACHERS 
Practices Supervisors Use 
to Encourage Professional 
Writing Among Teachers 
Supervisors Who 
Use This Practice 
Supervisors Who Do 
Not Use This Practice 
Encourage Teachers To 
Write Up Results of 
Experiments 2 45 
Request Teachers to Send 
in Articles to Pro¬ 
fessional Publications 
2 45 
Request Teachers to Make 




MEANS BY WHICH JEANES SUPERVISING TEACHERS OBTAIN MAGAZINES FOR 
THEIR COUNTY LIBRARIES 




Supervisors Who Do 
Not Use This Method 
Through Gifts 7 40 
Through Loans 37 10 
Through Discards From 
Other Libraries 0 47 
Through Personal 
Subscriptions 5 42 
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TABLE 24 
MEANS BY WHICH JEANES SUPERVISING TEACHERS OBTAIN PROFESSIONAL BOOKS 
FOR THEIR COUNTY LIBRARIES 




Supervisors Who Do 
Not Use This Method 
Through County Funds 42 5 
Through Teacher's 
Subscriptions 17 30 
Through Discards From 
Other Libraries 0 47 
Through State Loan 
Fund 45 5 
Membership in Professional Organizations.— All supervisors stated they 
encourage their teachers to establish membership in professional organi¬ 
zations. Table 25, shows supervisors who have teachers belonging to 
various professional organizations. 
Inter-class and Inter-school Visitations.— All supervisors indicated 
that they provide inter-class and inter-school visitations for the purpose 
of improving instruction. 
Workshops.— Space was provided at the end of the questionnaire for 
supervisors to list added activities in which their teachers engage for the 
promotion of inservice teacher education. Five supervisors listed work¬ 
shops in fulfillment of this request. 
Conclusions.— The first purpose of the study was to present practives 
determining sound inservice education programs. The literature on 
65 
supervision suggests the following techniques as means of upgrading in- 
service education programs: teacher's meetings, demonstrations, classroom 
visitations, extension courses - summer school and leaves, school-community 
relations, experimentation in methods and techniques of instruction, 
professional writing, professional reading, membership in professional 
organizationa, inter-class and inter-school visitation, and workshops. 
TABLE 25 
SUPERVISING TEACHERS WHO HAVE TEACHERS BELONGING TO VARIOUS 
PROFESSIONAL ORGANIZATIONS 
Organizations to Which 
Supervised Teachers 
Belong 
Supervisors Who Have 
Teachers Belonging 
to This Organization 
Supervisors Who Do Not 
Have Teachers Belonging 
To This Organization 





Association 6 41 
Local County 
Associations 47 0 
National Council For 
Parents and Teachers 29 18 
The second purpose of the study was to present inservice education prac¬ 
tices as promoted by Jeanes Supervising teachers in Georgia. It was found 
that Jeanes Supervising teachers in Georgia use the following techniques in 
promoting inservice education programs: teacher's meetings, demonstrations, 
classroom visitation, extension courses - summer school and leaves, school- 
community relations, experimentation in methods and techniques of teaching, 
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professional writing, professional reading, membership in professional 
organizations, inter-class and inter-school visitation and workshops. 
Purpose number three was to compare the inservice education practices 
as promoted by Jeanes Supervising teachers of Georgia with generally 
accepted practices proposed in the literature. All Jeanes Supervising 
teachers in Georgia indicated that they hold county wide professional 
meetings. It was also found that Georgia Jeanes Supervising teachers 
request their teachers to be divided into small interest groups, then 
reassemble to make reports to the entire body. The supervisors studied 
indicated that consultants are invited in various interest fields. The 
majority stated that consultants are selected by the teachers. From these 
findings it is evident that Jeanes Supervising teachers in Georgia are 
aware of accepted practices in conducting faculty meetings and are 
practicing these methods to a relatively high degree. 
The findings indicate that supervisors in Georgia are carrying out 
sound practices in their use of demonstration teaching to promote inservice 
teacher education. This is evident in the methods they use to select 
persons to give demonstrations. 
Classroom visitation, as carried out by Jeanes Supervising teachers in 
Georgia show evidences of study and preparation in their efforts to make 
this a meaningful experience for their teachers. 
The data show that supervisors in Georgia might make greater efforts to 
provide extension courses in their counties. If this is not possible, 
supervisors should make efforts to provide conveniences for their teachers 
to get to nearby colleges. 
In the area of school-community relations, Jeanes Supervising teachers 
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in Georgia are utilizing every means to promote sound relations between 
these agencies. 
Jeanes teachers in Georgia are aware of the advantages of experi- 
mentating by the classroom teacher, however they could further promote 
this phase of the school program by making known their willingness to 
cooperate with interested teachers. 
In Georgia it seems that supervisors are encouraging teachers to parti¬ 
cipate in professional writings, however they are not engaging in any 
specific practice to insure that teachers will explore this field. 
Jeanes teachers in Georgia are using several means to see to it that 
their teachers keep abreast with current trends in their profession through 
professional reading. 
Very few Georgia supervisors indicated that their teachers belong to 
the National Education Association. This very important organization 
warrants greater participation than is evident. It would seem that local 
and state organizations for teachers are receiving full support from 
supervised teachers. 
Supervisors in Georgia have chosen inter-class and inter-school visi¬ 
tation as a means of promoting inservice teacher education. This choice 
shows that in Georgia Jeanes teachers are in step with accepted practices. 
The value of the workshop should encourage more supervisors than those 
who indicated participation in such to add this measure to their list of 
practices for improving inservice education programs for teachers. 
The fourth purpose was to make recommendations concerning the means 
by which the inservice education programs of Negro teachers in Georgia may 
be improved. In reviewing the criteria and comparing the collected data, 
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the writer was led to making the following recommendationst 
1. That supervisors illustrate democracy to a higher degree in carrying 
out all inservice teacher education programs 
1.1. By encouraging more teacher participation 
1.2. By encouraging teachers to select problems for study 
1.3. By encouraging teachers to select consultants in areas needed 
2. That supervisors plan with county officials ways by which teachers 
may make frequent leaves for study. 
3. That supervisors not only encourage but strongly invite teacher 
participation in experimentation 
3.1. By pointing out to teachers the advantages of experimentation 
3.2. Ey helping teachers to have published the results of their 
experimentations 
4. That supervisors expand the list of activities they now employ in 
the promotion of inservice teacher education 
4.1. Through adding workshops 
4.2. Through engaging in conferences before and following super¬ 
visory visits 
4.3. Through making definite plans for post week and pre-week 
conferences 
5. That programs for the training of supervisors be expanded and 
improved through 
5.1. Recruiting more of the best teachers in Georgia through 
offering scholarships to the supervisor's workshop at Atlanta 
University 
. Offering courses for those supervisors who have been on the 5.2 
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field for several years 
6. That more supervisors make provisions for additional teachers meet¬ 
ings when there is a need 
7. That supervisors should further encourage teachers to engage in 
professional writing 
7.1. By encouraging teachers to write up results of experiments 
7.2. By requesting that teachers send in articles to professional 
publications 
7.3. By requesting teachers to make reports at professional meetings 
8. That supervisors encourage teachers to establish membership in the 
National Education Association along with membership in other 
local, state and national professional organizations 
Implications.— A review of the data made apparent several implications. 
In the area of teacher's meetings, there is implied the need for super¬ 
visors to practice democracy to a higher degree. Supervisors should under¬ 
stand and exercise all the experiences entailed in democracy. The data 
reveal that meetings are called at least once per month and whenever the 
administrative officials see fit. In practicing true democracy, teachers 
should be allowed the priviledge of calling meetings when their needs 
demand. 
The reluctance of teachers in joining the National Education Associa¬ 
tion implies the need for supervisors to first understand themselves, and 
further enlighten their teachers as to the worth of this and similar 
organizations. 
Demonstration teaching involves not only observation, but a knowledge 
of the purposes the demonstration teacher has in mind. This implies the 
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need for Jeanes teachers in Georgia to schedule discussion periods pre- 
ceeding and following demonstrations. It is during this time that the 
demonstration teacher has the opportunity to explain the varied techniques 
she uses. 
In the area of school-community relations, it is evident that super¬ 
visors may use additional techniques in promoting desirable associations. 
These techniques may include correspondence from the school to the parents. 
The community can be made aware of the school's program through correspon¬ 
dence, and pupil progress may also be reported through this median. 
Inter-class and inter-school visitation may be further faciliated 
than is implied in the data collected. Supervisors, in planning such 
activities should make provisions for the teacher's regular classroom 
duties. Substitute teachers may be engaged or classes combined as the 
situation demands. 
The workshop is described as a very important technique in promoting 
inservice teacher education. The number of supervisors indicating the 
use of this activity implies the need for understanding as to the pro¬ 
fessional goals which may be reached through the workshop way of learning. 
These understandings will bring about increased participation in 
desirable inservice educational procedures. 
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QUESTIONNAIRE OF THE ACTIVITIES EMPLOYED BY JEANES SUPERVISING 
TEACHERS IN GEORGIA TO PROMOTE WHOLESOME GROWTH AND DE¬ 
VELOPMENT OF PUPILS THROUGH INSERVICE TEACHER 
EDUCATION 
Please answer by filling in blanks with correct words or by checking (x) 
in the proper place. If the question is not clear, furnish the informa¬ 
tion in accordance with your interpretation rather than omit it. Remarks 
on any item will be greatly appreciated. 
Name of County/Counties  
Number of Schools Under Your Supervision  
Number of Teachers Under Your Supervision  
Number of Teachers with Above 4 Years College Degree  
Number of Teachers with 4 Year College Degree  
Number of Teachers with Less Than 4 Year College Degree  
Number of Teachers Who Hold Life Professional Certificates  
Teacher*s Meetings» 
1. Do you hold county wide professional meetings? Yes  No  
2. How often are these meetings generally held? 
a. At least once per month  
b. When top administrative officials call meetings  
c. Additional meetings when necessary  
3. At your county-wide professional meetings are teachers divided into 
groups? Yes  No  
4. If so, how are these groups determined? 
a. According to grades taught  
b. Lower elementary teachers together  
c. Upper elementary teachers together  
. If teachers are divided into groups, do they re-assemble in a body 
to make reports? Yes  No  
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6. Who usually selects the study group problems? 
a. Supervisor  
b. Supervisor and teachers  
c. Committee  
d. Faculty group  
7. Are minutes kept of professional meetings? Yes  No  
8. Are copies of minutes made available to all teachers? Yes  No _ 
9. Are consultants in interest fields invited to study group meetings? 
Yes  No  
10. How often are consultants invited to study group meetings? 
Every meeting When there is a specific need  
11. Who selects the consultant? 
a. Supervisor  
b. Supervisor and teacher  
c. Committees  
D emonstrations: 
1. Do you provide demonstrations for inservice teacher education? 
Yes  No  
2. Who generally gives demonstrations? 
a. ïhe supervisor  
b. A consultant  
c. A superior teacher  
d. A poorer teacher for group criticism  
3. Are special demonstrations given for poorer teachers? 
Yes  No  
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Classroom Visitations; 
1. Do you make regularly scheduled classroom visits? Yes  No  
2. Do you make additional classroom visits when necessary? Yes   No  
3. If so, when? 
a. At infrequent intervals  
b. When teachers express the need  
4. Do you keep record of your visits to teachers? Yes  No  
5. Do you give copies of your recommendations to your teachers? 
Yes  No  
6. Are teachers previously notified of your coming visits? Yes  No  
Extension Courses. Summer School and Leaves: 
1. Have you arranged for extension courses to be brought to your community? 
Yes  No  
2. Is periodic attendance to summer school encouraged? Yes  No  
3. Are sabbatical leaves offered in your county? Yes  No  
4. If so, do teachers take advantage of these leaves? 
a. Frequently  
b. Infrequently  
School and Community Relations: 
1. Have you arranged some cooperative project to be carried out in your 
community wherein the teachers and community people had to work 
together for its success? 
Yes  No  
2. Please list below some of the activities which you have promoted which 





3. Do you encourage your teachers to make home visits? Yes  No  
4. Please check each organization which your teachers belong tos 
a. Parent-Teacher Association  
b. Sunday Schools  
c. School Improvement Clubs  
d. Social Clubs  
Experimentation in Methods and Techniques of Instruction: 
1. Do you encourage your teachers to engage in experimentations within 
their classrooms? Yes  No  
2. Do you request that your teachers make these experiences under your 
supervision? Yes  No  
3. Do you require your teachers to obtain your permission before engaging 
in experimentations? Yes  No  
Professional Writings: 
1. Do you encourage your teachers to engage in professional writing? 
Yes  No  
2. Which of the following methods do you use to encourage professional 
writing among your teachers? 
a. Encourage teachers to write up results of experiments  
b. Request that teachers send in articles to professional 
publications  
c. Request teachers to make reports at professional meetings  
Professional Reading: 
1. Does your county own a materials bureau? Yes  No  
2. Does your county own a professional teacher's library? Yes   No  
3. Does your county subscribe to professional magazines? Yes  No  
4. In what other ways are professional magazines obtained for the 
libraries? 
a. Through gifts  
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b. Through loans  
c. Through discards from other libraries  
d. Through personal subscriptions  
5. How are professional books obtained for your library? 
a. Through county funds  
b. Through teacher's subscriptions  
c. Through discards from other libraries  
d. Through state loan fund  
Membership in Professional Organizations: 
1. Do you encourage teachers to establish membership in professional 
organizations? Yes  No  
2. Check those organizations listed below in which some of your teachers 
belongs 
a. Georgia Teacher's and Educational Association  
b. National Council for Parents and Teachers  
c. National Education Association  
d. Local County Organizations  
Inter-class and Inter-school Visitations; 
1. Do you provide for inter-class and inter-school visitations among 
teachers for the purpose of improving instruction? 
Yes  No  
2. Please add, in the spece provided below, any other activities not 
mentioned in which you and your teachers engage for the purpose of pro¬ 
moting inservice teacher education. 
